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Purpose
Malvern Family Resource Centre is committed to sharing best practices and learning
opportunities to enhance programming quality for residents in our community. Building on the
successes of our own endeavours to encourage intergenerational relationships and an age‐friendly
community in Malvern, our seniors department created this program guide to assist other community
agencies, seniors groups, schools, and seniors’ residences in planning and implementing their own
intergenerational programs. The guide contains information and resources developed by MFRC staff
and volunteers for the Learning Across Ages program implemented between September 2016 and
March 2017. Although not comprehensive of all intergenerational programming, this guide will attempt
to outline fundamental components of this project as well as share best practices and learning
opportunities.

Background
Intergenerational Programming
What is it?
Intergenerational programs are projects where children and youth are brought together with
older adults in a setting where they can interact and share skills, knowledge, and experiences1,2.
Programs can range in subject area and duration and have been implemented in community centres,
schools, and senior residences. Examples include knitting groups where seniors teach children the art of
knitting, community gardening where seniors share knowledge of farming techniques and crops with
younger generations, and mentoring programs. In 2011, a first of its kind intergenerational program in
Canada made headlines where a kindergarten class in British Columbia set up class twice a week at a
local retirement home with much success and positive impacts on the participants3. In Ontario alone,
intergenerational programs are increasing and as many as 150 000 participants (seniors, children and
youth) have been reported participating in these programs as of 20024.
Why is it important?
Policy makers, community organizations, and citizens are increasingly becoming aware of and
responding to the growing numbers and population growth rates of older adults around the world. In
2015, people aged 65 and older outnumbered children aged 0‐14 in Canada and Ontario for the first

1

BC Care Providers Association. (2009). Creating Caring Communities. Vancouver, BC. Retrieved from:
http://www.bccare.ca/wp‐content/uploads/BCCPA‐Intergenerational‐Toolkit.pdf
2
Andrew, C. (2002). Intergenerational programming knitting generations together] prime mentors of Canada]
grandfriends]. Education Today, 14, Retrieved from: https://search‐proquest‐
com.proxy.bib.uottawa.ca/docview/218618787?accountid=14701
3
Hammer, K. (2011, December 30). Kindergarten in a retirement home proves a hit with young and old. The Globe
and Mail. Retrieved from: http://www.theglobeandmail.com/news/national/kindergarten‐in‐a‐retirement‐home‐
proves‐a‐hit‐with‐young‐and‐old/article4103165/
4
Andrew, C. (2002). Intergenerational programming knitting generations together. Education Today, 14
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time5,6. According to Statistics Canada, the population growth rate of people aged 65 or older in 2015
was approximately 4 times the growth rate of the general population in Canada7. In Toronto, the same
trend can be seen with the number of seniors increasing in all Toronto neighbourhoods (excluding one)
and seniors having the fastest population growth rate in the city8. Projections show that these trends
will continue for the near future. To prepare for the demographic shift, cities, countries and
organizations are designing policies and practices to ensure seniors can age healthily in the places they
live with dignity and respect.
The World Health Organization launched an initiative in 2005 called the Global Age‐Friendly
Cities project with the aim of determining the core factors which contribute to making cities age‐
friendly, or in other words, places where older adults can live a healthy, safe, social, and active life. It
found that factors that can make cities age‐friendly are both physical like accessible buildings and public
spaces, as well as social, including opportunities for seniors to participate in their community. Through
consultations and focus groups with seniors around the world, the World Health Organization identified
respect and social inclusion as well as social participation as factors that heavily contribute to seniors’
wellbeing and in turn, age‐friendly cities.
Intergenerational programs are means to positively impact seniors’ social environment and their
well‐being. There is academic research describing the benefits of intergenerational programming for
older adults, in addition to young people, and whole communities. Generations United, an advocacy
group based in Washington D.C. compiled a useful fact sheet about the impacts of intergenerational
programs with citations to specific research studies9. A summary of the positive impacts is listed below.

5

Statistics Canada. (2015).Canada’s population estimates: Age and sex, July 1, 2015. Retrieved from Statistics
Canada website: http://www.statcan.gc.ca/daily‐quotidien/150929/dq150929b‐eng.htm
6
Ontario Ministry of Finance. (2016). Ontario Population Projections Update, 2015–2041. Retrieved from Ontario
Ministry of Finance website: http://www.fin.gov.on.ca/en/economy/demographics/projections/#s3c
7
Statistics Canada. (2015).Canada’s population estimates: Age and sex, July 1, 2015. Retrieved from Statistics
Canada website: http://www.statcan.gc.ca/daily‐quotidien/150929/dq150929b‐eng.htm
8
Toronto Foundation. (2016). Toronto Vital Signs. Retrieved from: http://torontosvitalsigns.ca/main‐
sections/demographics/
9
Generations United. (2007). The benefits of intergenerational programs. Retrieved from:
http://www.gu.org/LinkClick.aspx?fileticket=71wHEwUd0KA%3D&tabid=157&
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Improved physical and mental health (i.e. less falls,
more caloric burn, lowered depression, improved
emotional support, and benefits to cognitive impaired
patients) for seniors

Increased learning opportunities for seniors and
improved academic performance for youth

Lowered likeliness to participate in adverse
social practices for youth (illegal drug use, truancy)

Increased cultural exchanges in the community
between generations

Increased community networks and identities

Project Planning for Learning Across Ages
Vision and Goals
Based on a series of consultations and conversations with local seniors, participants indicated that
they were interested in volunteering, especially in opportunities where they could use their skills and
knowledge to benefit the community. They recognized that volunteering was good for their health,
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social inclusion, and giving back to the community but some mentioned that they were not taken
seriously when applying to volunteer at different organizations. Another theme in these conversations
were feelings of uneasiness, lack of respect, and in some cases, lack of safety around youth in the
community. Although most expressed that they did feel respected in the community, those who
disagreed specifically mentioned that there was a “generational gap” between seniors and youth and
that there should be efforts made to educate the youth about seniors in the community. To address
these issues, Malvern Family Resource Centre (MFRC) designed Learning Across Ages to achieve three
main goals:
1. Promote and sustain social participation, volunteerism, and leadership capacity among
seniors through providing meaningful volunteer and training opportunities for seniors in the
community
2. Promote respect and age‐friendly communities among children in the community through
programs that encourage increased interaction and understanding between generations that
will continue after the program ends
3. Promote and facilitate knowledge and skills transfers both ways between seniors and children
to build the human capital of both groups and to strengthen the general community

Project Design, Skills Assessment, and Deliverables
Malvern Family Resource Centre chose an intergenerational program design to incorporate all
three aspects of the project goals listed above. The interaction between seniors and children in this
program were expected to foster positive attitudes towards seniors while older adults were given the
opportunity to share their knowledge and skills with children, and vice versa, through volunteer and
leadership opportunities. Staff encouraged the input of the agency’s Seniors Advisory Committee in the
planning phase to ensure that the project scope and deliverables coincided with the skills sets and
knowledge base held by the seniors in the community, increasing the likelihood of volunteer
participation and meaningful knowledge transfer.
In designing this project, it was also important for MFRC to keep in mind emerging interests in
previous and existing programming among the seniors in order to design a successful and engaging
project. In the year prior to applying for the grant,
there was expressed interest from the seniors in
three main areas of programming: drumming, folk‐
Staff encouraged the input
singing, and writing. Through previous funding, the
of the agency’s Seniors
agency was able to provide programming that
Advisory
Committee in the
trained seniors and allowed them to practice their
planning phase to ensure
skills and leadership in a peer‐led drumming group.
that the project was going
Through separate funding, the department was also
well!
able to provide learning opportunities in Caribbean
and Tamil seniors writing classes. In addition, a
group of seniors took the initiative to create and run
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their own peer‐led Caribbean folk‐singing group at the centre without any funding. It was clear that
seniors in the community were skilled in these areas and were looking for opportunities to share these
skills with others.
Contrastingly, through comments and conversations with seniors over the years, the staff
learned that many clients were interested in opportunities for skills development. In particular, they
were interested in learning more about tablet technology. This presented an ideal opportunity for
children in the community to teach the seniors about a topic that they would be skillful and
knowledgeable about while providing the seniors with a much‐requested learning opportunity.
Learning Across Ages was designed to incorporate four learning workshops focusing on literacy,
arts and technology as well as one cumulating activity to present outcomes to the community. Targets
were determined using estimates of interested seniors based on prior class attendance and
communicated interest. The following is a description of the major project components and their
intended targets.
Name of
Workshop/Activity

Description

Drumming
Workshop

Volunteers to teach children basic
drumming rhythms and techniques from
Africa to children and seniors in the
community
Seniors and children learn and perform
folk songs passed down through
generations from different world regions,
highlighting seniors’ histories and life
stories.
Seniors will teach children the art of
poetry writing as a tool to express
feelings, relieve stress, and conflict
resolution. Seniors can highlight anti‐
ageism themes in poetry examples and
teach poetry as conflict resolution
Children will pair up with seniors and
help teach the seniors how to navigate a
tablet. Different topics covered in each
session including touch screen
navigation, applications/games, media
tools (pictures, music), and social media
Project‐end exhibition at MFRC/or
partner school showcasing the poems,
songs, drumming routines and
technology learnings from the workshops

Folk‐Singing
Workshop

Poetry Writing
Workshop

Tablet Technology
Workshop

Cumulating
Presentation
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Number of
Senior and
Children
Participants
10 Seniors
20 Children

Number of
Classes

5 Seniors
20 Children

4 over 4
weeks

5 Seniors
20 Children

2 classes in
one month

20‐25 Seniors
20 Children

2 classes in
one month

100 Seniors,
Children and their
families

1 at project
end

4 over 4
weeks
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Project Costs and Funding
There are several items to keep in mind when planning a project of this scope. Below are the
major items included in the budget plans:







Staffing
Program Supplies
o Refreshments
o Writing supplies (pens, pencils, notebooks, paper)
o Tablet app purchases
o Drums and tablets were provided by MFRC but would be a major budget item if
not supplied
Volunteer training
Police reference checks for volunteers
Transportation
o Bus tokens or bus rental

There were several in‐kind budget items included in the budget but these items may need to be
included in your general funding request depending if your organization has access to these resources.
In‐kind items included: rental space, volunteer orientation, additional staffing, and program promotion.
Malvern Family Resource Centre applied for stream two of the Ontario Seniors Community
Grant Program. This grant falls under the province’s Action Plan for Seniors and is intended to promote
active and healthy aging which includes social inclusion, learning, volunteerism, and community
engagement. The grant is divided into two streams: stream one ($1000‐$3000 awarded) is for
individuals representing seniors groups or non‐incorporated and incorporated non‐profits, and stream
two ($3000‐$8000 awarded) is for larger and more specialized organizations including incorporated non‐
profits, municipalities, local service boards, indigenous groups, and elderly persons centres. This grant
was the first in Ontario to be dedicated to seniors and program duration usually runs from June to
March. More information on the Ontario Seniors Community Grant Program can be found at
www.ontario.ca/page/ministry‐seniors‐affairs.

Establish Partners and Community Support
It was important to demonstrate to the funder that this project was supported by the
community and that other community organizations wanted to be a part of a program of this nature.
Malvern Family Resource Centre was pleased to demonstrate strong interest and support of this idea
from the community. In past years, Grey Owl Junior Public School (a local elementary school) expressed
interest to work with Malvern Family Resource Centre to develop intergenerational programming
involving its students. MFRC saw this potential partnership as an excellent opportunity to pilot a project
with a group of children that reflected the cultural diversity of our seniors, who lived in the same
community as the seniors, and who could potentially benefit exponentially from both the academic and
social aspects of the program. After meeting with the school’s principal and community support worker
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to discuss the proposed project structure, goals, and content, Grey Owl agreed to partner with MFRC on
this project.
Additional support was established with a letter of support from 1LoveMalvern, a local
community collaborative of residents, agencies and other stakeholders that aims to build community
capacity, develop innovative initiatives, leverage new resources, and provide opportunities for residents
to receive training, improved access to services, and an increased voice in shaping their community.
Lastly, the seniors department sought partnership from the Middle Years department at MFRC who
identified an after‐school program that would be interested in participating in the tablet technology
workshop. Through these partnerships and support, Learning Across Ages was able to involve a large
number of seniors and children in the Malvern community who may not have experienced a program
like this before and will benefit from the outcomes long after the program ends.

Project Implementation
Create a Timeline and Expectations of Communication
A crucial step to ensure smooth and timely implementation of a grant this size and complexity is
to create a clear timeline of deliverables and a communication strategy with all partners and
stakeholders to ensure that parties are aware of project
schedules, can anticipate possible setbacks and barriers
to implementation (i.e. school holidays, volunteer
appointments, etc.), can plan logistics around
TIP:
programming like transportation and space rental, and
Create a clear timeline of
can easily contact the appropriate person to address any
deliverables and a
issues that arise. The timeline will outline general project
communication strategy
deliverable deadlines as well as individual workshop dates
and times.
Learning Across Ages struggled with this aspect of
project implementation during the first half of the
project. Conflicting schedules and communication issues affected timeline management. A meeting
mid‐project between the agency and school was called to clarify these issues and to discuss a modified
timeline moving forward. Fortunately, this meeting had a positive impact on future communication
between stakeholders and in turn, improved scheduling of the remaining workshops. This challenge was
an important learning opportunity for all parties involved and will make future intergenerational
programs stronger through increased vigilance and planning.
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Planning Workshops
Curriculum Plan
To provide structure and clearly define outcomes, MFRC collaborated with some of the
volunteers to create a curriculum for each workshop. These were prepared prior to the start date of
each program and shared with MFRC staff to review. The curriculums included:
1.
2.
3.
4.
5.

A brief description of the workshop
A list of the overall desired outcomes
Content and outcome descriptions for each class
Required materials
Teaching strategies

This guide contains a curriculum template in the appendix that you can use to plan your workshops.
It also includes the curriculum for the poetry writing workshop as a detailed example of a workshop
curriculum. Because some of the volunteers from the program had teaching experience or were retired
teachers, they were familiar with what needed to be included in the curriculum planning and some of
the desired outcomes. For the best practices section specifically, they were aware of teaching methods
and activities to include that would help less experienced volunteers become familiar with what to
anticipate or to help prompt them during class time. Online research was also used to inform best
practices for each workshop in the curriculums and is recommended if volunteers are less experienced.
If your volunteers are new to teaching or a subject area, it will be important to provide training on how
to prepare a curriculum and that subject area prior to the workshops (more information about training
is included below).
Confirming Space and Transportation
Ideally, staff and partners should book program space immediately after determining project
workshop timelines. This step is better accomplished earlier in the planning phase rather than later due
to the space‐booking restrictions often presented to schools and multi‐service agencies. Leaving this
step towards the end of planning risks having no space available to use and can delay project
implementation. If you need to rent space, it is even more critical to do this early on to avoid
overpricing and lack of space availability. Another point to be mindful of is accessibility of workshops for
both seniors and children. Seniors in your community may find it difficult to travel long distances due to
lack of affordable or accessible transportation and/or mobility issues. There may be accessibility issues
concerning the children as well because there are costs, liability issues, and time restrictions involved
with transporting a classroom of children to and from a community centre or external program space.
To avoid these issues, it is very important to discuss and plan program space and transportation
methods with all stakeholders during planning stages.
Promotion and Reminders
It was crucial to inform as many seniors as possible of the workshops, especially informing those
who may have an interest in this type of volunteer opportunity and may have never volunteered before
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at the centre. Although staff was aware of a core group of volunteers who would be interested in
participating, they were able to sign up several additional volunteers who have never volunteered
before at the agency or in a capacity of this nature. To promote the project, 1) a flyer was designed by
the agency graphics designer and was distributed around the agency (especially at seniors programs), 2)
the Seniors Advisory Committee used word of mouth to inform seniors in the wider community, and 3) a
message about the opportunity was included in a local community newsletter. Promotion began one
month prior to the start of program activities to allow enough time for word to spread and for seniors to
access the agency to ask questions. The flyer used is included in the appendix for your reference.
In addition to promotion, it was very important to make reminder calls to volunteers throughout
the program regarding training and workshops times. Seniors who regularly attend programs at the
agency have indicated to staff in the past that they appreciate calls to remind them of classes and events
as sometimes they forget to mark dates in their calendars or forgot they signed up.
Training Volunteers
Training the volunteers involved in the program was essential because it helps improve the
quality of experience for both the children and the older adults involved. The training made the
volunteers feel confident and prepared to work with children in a classroom setting, and enhanced the
volunteer’s ability to clearly and effectively communicate their ideas to the children. As a result, the
children’s experience was enjoyable and the seniors felt that they had made a real impact. The
following is a description of the two main training opportunities provided to participants.
High Five Training
Volunteers were encouraged to participate in High Five training to prepare for working with
children. High Five is a division of Parks and Recreation Ontario and the High Five training covers a
range of topics that builds the foundation of successful, quality children’s programming. For Learning
Across Ages, MFRC chose the full day Principles of Healthy Child Development training that aims to
prepare facilitators on how to design programs for children, how to foster healthy relationships in the
programs they design, as well as how to create and foster safe and healthy environments for children. It
is important to choose a training module that fits best with your program characteristics (i.e. a physically
active program, a mentoring program). More information on High Five training can be found at
www.highfive.org.
Reading with Children Training
The partner school in this project, Grey Owl Junior Public School, identified an excellent training
opportunity that would help prepare the volunteers for the literacy‐related workshop. The training was
called the Reading with Children training session and provided the seniors with teaching tips and
strategies to help children with their reading skills. The training was also a guide for seniors on how to
interact with children in the classroom. The strategies learned in the session were useful not only for the
literacy‐related workshop but also for the other workshops because they could be adapted and applied
to other areas of learning that the volunteers may be involved in through Learning Across Ages. The
training session was organized and facilitated by Grey Owl Jr. Public School and promoted to seniors
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through a flyer the school created which MFRC staff distributed to volunteers (see appendix for flyer).
Grey Owl designed the session to be welcoming and inclusive and included a meet and greet “tea and
snack’ component to the session to allow the seniors and school staff to get familiar with one another as
they would be working together frequently in the coming months. A training video and tip sheet was
used in the session, as well as an information card tracking skills and interests for volunteer allocation
and future planning. The information card and tip sheet can be found in the appendix as well.

Executing Workshops
Executing the workshops was a smooth process for the most part due to two main factors. One
was the level of preparation accomplished through the creation of curriculums/lesson plans as well as
the training the seniors received prior to the classes. It is important to note, however, that one of our
instructors advised that is sometimes necessary to be a little bit flexible with individual lessons,
depending upon the ability and receptive nature of a particular class, to make the workshops successful.
This may include coming up with activities and exercises not originally included in a lesson plan to
encourage participation or brainstorming for a class that seems to be disengaged or struggling to
understand a concept. The second factor was dedicated staff and administers from the partnering
school and the lead agency who recognized the value of the project and went above and beyond their
normal day‐to‐day tasks to accommodate the project and make it successful. This included the extra
hours spent by administrators, office staff, teachers, and the principal of Grey Owl Junior Public School
to coordinate and rearrange class schedules in order to accommodate the workshops, organize logistics
around permission slips and transportation, call volunteers to remind them of their training dates and
coordinate schedules, and prepare special supplies and space to enhance the quality and experience of
the program for the seniors and the children. It was also significant that the Principal understood the
goals of the project, could incorporate them with the vision she had for her school’s students and the
wider community, and could communicate this with her staff who were enthusiastic to follow her
leadership in this endeavor.
This following section will provide a brief description of the actual roll‐out of the workshops and
describe instances of the positive interactions between the older adults and children in the workshops.
Children in grades 4 and 5 took part in the four‐week drumming workshop at Grey Owl Junior
Public School. In this workshop, the volunteers taught the children about the anatomy of the Djembe
drum and basic drumming strikes and rhythms. Because the children were new to this instrument, the
lessons were kept relatively simple and progressed from simple beats to simple rhythms, to having the
children try to create their own rhythm and share it with the class.
The djembe drum is a percussion instrument with West African origins but is used in other parts
of the world, most notably the Caribbean. Many of the students at Grey Owl Junior Public School
reflected the cultural diversity of the seniors who were volunteering and many had Caribbean
backgrounds. Due to this cultural connection, this workshop seemed ideal for the children. Many of the
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seniors who volunteered for this workshop had experience with the Djembe drum because they
participated in the seniors drumming group at MFRC and were excited to teach the children what they
had learned.
In the classroom, the participants were seated in a circle so that 2‐3 children were paired with
one of the volunteers. This was done so that there would be at least one senior available to assist each
child with their drum. At the beginning of the workshop, it was noticeable that the children were quiet
and shy but they increasingly started to become more comfortable with the seniors as the program
progressed. Many children became comfortable enough to speak casually with the seniors about
everyday topics like their families and their interests. Because the lessons were basic enough to allow
each senior to confidently guide the children, by the end of the workshops, the children could identify
the different parts of the drum and play basic rhythms as a group.

In the poetry workshop, the volunteers and the children expressed a lot of excitement and
displayed a surprising amount of creativity throughout the classes.
The volunteers designed a
curriculum with the goals of teaching the children different styles of poetry, teaching them how to write
poetry, and giving them the opportunity to create a booklet of their work. The curriculum included
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teaching items outlined by the Grade 6 Ontario English Curriculum on poetry and reflected a logical
progression from general poetry to specific types of poetry. Items such as free verse and haiku poetry
are quite specific to the Ontario curriculum while the others were optional. Children in grades 5 and 6
rather than younger children were chosen to participate in this workshop because the classes involved a
level of reading and writing more appropriate for older children. The curriculum was designed to
encourage creative thought, expressive writing, and class participation. In a number of activities, the
volunteers encouraged conversation and provided many opportunities for the children to present their
work in front of the class. This environment sparked conversation and a lot of laughter between the
seniors and the children such as one exercise when the children were taught how to write limericks
(humourous poems with a specific structure). Because the volunteers encouraged the children to write
about topical subjects and asked the children to share their ideas with the rest of the class, the children
became very interested, engaged, and open to talking to the seniors about their ideas. By the end of the
class, many of the children expressed a new interest in poetry writing and later said that they enjoyed
talking with the volunteers and listening to their stories. One of the instructors noted that “both classes
showed real flashes of brilliance as reflected in the poetry booklet poems.” The poetry booklet was
published and distributed to the students, the volunteers, and the school library.

Some of the most interesting interactions between the seniors and the children were in the tablet
technology workshops. This workshop was designed to have the children, ranging from grades 1‐6,
teach the seniors about tablets and how they work. The children involved with this workshop were
chosen by administrators from the partnering after‐school program at MFRC. It was important for the
staff to choose students that exhibited leadership abilities and confidence but also children who were
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interested in teaching but needed an opportunity to build self‐esteem and interpersonal skills with
seniors. These children were briefed by the after‐school program staff prior to the first class on the
program goals, class content, and how to behave with seniors. The children’s parents were also given a
permission slip for their child’s participation in the program to ensure the parents were aware that their
children were involved. MFRC’s seniors’ department staff, who developed the curriculum, guided the
children through the topics in the class as the children showed the seniors how to navigate the tablets.
What was interesting from this workshop, however, was that the children and seniors started to drift
from the lesson agenda and created their own lessons and activities organically. For example, after
engaging in conversations with the children, some of the seniors requested the children teach them how
to use popular applications like Facebook while some children insisted that the seniors learn about
Snapchat, although it was not in the lesson plan for that class. The children would give the seniors tips
about current technology related slag and lingo like “don’t use your real name or people will creep you”
and explained the meanings (in this case meaning someone will closely monitor your social media page).
Both groups enjoyed the sessions, laughing, chatting, and expressing interest in the next class.

The folk singing workshop was successful in many respects. The workshop was very effective in
the transfer of cultural knowledge as well as encouraging respectful conversation and creative
expression. The older adults who participated in this program had South Asian and Caribbean
backgrounds and prepared a set of short folksongs from their countries of origin to perform and teach
to the children. In each class, the volunteers would perform two songs as well as explain their meanings
to the groups of children. The children, in grades 4, 5, and 6, would then sing along with the seniors
verse by verse until they learned the entire song. Many of the children in the class were also of
Caribbean and South Asian descent and many times they would tell the volunteers that they knew a
song, knew the meaning of the songs, or tell them how the song relates to their everyday life. Students
Page 14 of 40

INTERGENERATIONAL PROGRAMMING

MALVERN FAMILY RESOURCE CENTRE

of different cultural backgrounds were very keen on learning these new folksongs and singing along with
the group.
One song in particular called “Goh Down Ah Manuel Road” sparked a lot of interest and
conversation in the workshop. The song (included in the appendix) is used in a children’s game in
Jamaica similar to ‘hot potato’ and includes details of how people used to walk down a well‐known road
(Manuel Road) to break stones for building houses. The seniors showed the children how to play the
game by placing a few children in a circle and singing the song as they passed around a tambourine. In
another song taught to the children called Linstead Market (also included in the appendix), the seniors
sang about food (Ackee) and money (quattie) that is specific to the Caribbean region. There was a
discussion between the kids and seniors about Ackee and whether the children liked to eat it, along with
other food made in the Caribbean. It appeared that the children felt comfortable talking about their
cultures in this setting and the students with different cultural backgrounds felt comfortable learning
something new and asking questions.
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There were a few outcomes from this project that were
unanticipated and well received. Several programs,
partnerships, and volunteer opportunities emerged from
the Learning Across Ages program after the school and
MFRC noticed interest from the seniors and found
additional opportunities for them to further participate in
intergenerational activities. These included:






TIP:
The funder wants to see
the actual impact the
program had in the
community, and whether
you reached your intended
project goals.

A partnership between Grey Owl Junior
Public School and older adult volunteers
for Grey Owl’s intergenerational Reading
Club where seniors teach children how to
read
A math tutoring opportunity for seniors at Grey Owl Public School
A continuation of the tablet technology workshop with the Middle Years after‐school
program at MFRC
Participation of older adult volunteers in MFRC winter break children’s camp activities
(including excursions, baking classes, and drumming workshops)

Evaluation & Feedback
Evaluation and feedback are central to the successful implementation of any community
development project. These two components are especially important for reporting documents
submitted to the funder at the end of the project as the funder usually wants to see the actual impact
the program had in the community and whether you reached your intended project goals. Feedback is
also necessary to improve program quality and experiences for future years if you plan to continue with
the program in the future. With Learning Across Ages, staff and participants expressed that they were
happy with the workshops, however, there is always room for improvement. For Learning Across Ages,
staff administered feedback surveys and conducted focus groups with participants to capture their
thoughts, feelings, and to measure project success.

Surveys
Two surveys were created to capture feedback and outcomes for this project. One was
designed for the seniors and one for the children. In the seniors’ survey, the questions were designed to
measure whether the project outcomes specific to the seniors, including 1) promoting and sustaining
volunteerism, leadership, and social participation, 2) promoting age‐friendly communities, and 3)
facilitating skills/knowledge transfers between generations, were achieved. An additional question was
asked to measure mental health improvements. The survey was limited to 14 questions to make it
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easier to fill out and included both multiple choice and open ended questions to gain detail when
needed. The survey can be found in the appendix of this guide. Seniors who participated in all the
workshops, either as volunteers or participants (as in the tablet workshops), were asked to complete a
survey anonymously. 22 seniors completed the survey and the results can be seen in the table below.
In all but two questions, a majority responded positively. Of the two questions where less than 50%
agreed, a large percentage also responded, “I don’t know” or left the question blank. For future surveys,
these questions can be reworded to be clearer to capture a better understanding of leadership and
confidence gains. For instance, the questions can include a specific example like, “I practiced my
leadership skills by participating in planning a workshop and/or being a leader among the other
volunteers”. Also, organizing surveys results by volunteers versus participants will help clarify outcomes
better as seniors in the tablet technology class may have impacted the results of the leadership‐related
question.
Senior’s Survey Responses:
Question

I left my house more often than usual
because of participating in this program.
I interacted with people (children or adults)
more than usual because of participating in
this program.
I feel more positive and happy after
participating in this program.
I used my skills, knowledge, and/or talents
in this program.
I am more confident in general after
participating in this program.
I practiced my leadership skills in this
program.
This program provided me more
opportunities to volunteer in my
community.
I learned something in this program.

Percentage
Who
Answered
“Agree”

Percentage
Who
Answered
“Disagree”

Non –
Response
(Left Blank)

23

Percentage
Who
Answered
“I Don’t
Know”
4.5

68
68

23

4.5

4.5

86.4

9.1

0

4.5

77.3

4.5

18.2

0

45.5

23

27

4.5

41

32

18

9

68

14

9

9

68

23

4.5

4.5

4.5

Approximately 64% of respondents also said that they saw a positive change in how the children
interacted with them over the time they were involved with Learning Across Ages. This, taken with the
children’s response to their views of seniors before and after the program, shows it is likely that
Learning Across Ages had a positive impact on the children’s perceptions and respect for seniors by the
end of the project.
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When asked what they would like to be improved for next time, some seniors felt that the tablet
technology workshop could be more structured, with the kids following a fixed teaching plan rather than
giving the children the option of leaving the plan and basing their lesson off their conversations with the
seniors. They also would have liked to be paired with only one child in the tablet technology workshop,
for better continuity from class to class. Another suggestion would be to use older children for the
tablet technology class as some of the children seemed distracted by the apps and games while teaching
the seniors. For next time, the agency will have a discussion with some of the lead volunteers during the
planning phase to determine which age groups they are most comfortable with/interested in for each
workshop. This may make the classes more productive and easy to manage for the volunteers. Lastly,
as mentioned earlier, it was suggested that there be better planning and communication between the
agency, partnering school, and the seniors at the beginning of the project for smoother implementation
of the workshops. Scheduling potential initial planning meetings at the time of securing partnerships
would help get the planning process to a good start if your funding does come through.
Children’s Survey Responses:
In children’s survey, the questions were designed to focus on the children’s attitudes and
feelings toward older adults as well as what they learned, as better attitudes towards seniors and
gaining skills/knowledge from the seniors were the main outcomes for the children. Only four questions
were included in their survey to ensure that it was not too difficult or long for them to complete. The
children’s survey can also be found in the appendix of this guide. The survey was anonymous so that the
participants felt that they could be very honest in their responses. Below is a summary of the survey
responses as well as a brief analysis of the responses.
What did you learn from the classes?
The children’s written responses to this question expressed new appreciation or basic
knowledge gains in the areas of poetry writing, drumming, and folk singing. For the poetry class,
children said that they learned new types of poetry and said that it opened their eyes to the different
forms of expression. The following are a few comments that best summarize the feedback about this
class:
“In this class we learned poetry at the beginning of the year we did poetry but when the visitors came I
learned the meaning of poetry and now I love it.”
“Some things I learned from poetry with the seniors is that you can always take your time with writing.”
“Although I have done poetry before, I thought that our lesson was great. These seniors have taught me
to look at language in a way that I have never looked at before, like how they showed us different poems
and ways of writing.”
Feedback from the drumming class mostly showed that the children learned a lot about technical
aspects of drumming like base, tone, and slap. One student said:
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“I learnt from drumming that there is much more to drumming than you think like different areas of a
drum make different noises.”
Another student wrote:
“I learned the different sounds of the drum and different songs on the drum. I also learned different
ways to bang the drum.”
Children in the folk singing workshops said that they “learned folk singing” and different songs.
The following are a few detailed comments that capture outcomes related to cultural relevance and
personal histories:
“More cultural songs and countries. How they lived and history.”
“That folk songs have a different type of language or accent in the songs.”
“In folk singing we learned what the seniors did when they were our age.”
What was your favourite part of this program?
The children wrote about the specific skills that they learned in the classes they attended like
writing limericks or singing and learning new songs or drum beats. One student responded: “My
favourite part of this program was the fact that they were able to get me to write deep poems and teach
great lessons. By doing that, I can improve my work with what I have learned and come up with good
poems.” Also, the children wrote about their fondness of the seniors as can be seen from the following
quotes:
“My favourite part of the program was spending time with the seniors because they were very kind.”
“My favourite part is getting to spend time with the seniors.”
“Seeing the seniors and learning new things with them.”
“That I got to meet 2 seniors that are experts at poetry.”
Do you have someone in your life that is older, a grandma or a grandpa?
This question was included to measure whether the children in the group were likely to have
any prior interactions with seniors, showing a need for this type of program in the community. Of the
59 surveys collected from the students, only two indicated that they did not have an older person in
their life. However, when some students were asked in the focus groups about the amount of
interactions between the older people in their lives and themselves, they surprisingly indicated they had
limited quality interactions. That the children said that their grandparents would call sometimes, or
they would visit their grandparents sometimes, but they did not engage in meaningful conversations or
activities with them on a regular basis. Learning Across Ages, therefore, provided an opportunity for
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many of the children to interact with seniors in their community in a way that they were not able to with
the older adults in their lives.
Would you like to be in a program with seniors again? Why or why not?
52 out of the 59 students who completed the survey said they would like to be in a program
with seniors again. They explained that the seniors were very nice and the classes were fun. They also
said that want to learn more poetry, drumming, and folk singing and think that the seniors are very wise.
Some said that they like to spend time with the seniors and like their stories. Of the seven who
answered no, they said that they were not interested in the topics and that the class was “boring.”
Below are two responses that showed an appreciation of seniors, their importance in communities and
the benefits of intergenerational programming:
“It would be nice that they come back because since they have way more experience than us. They can
teach us things we don’t know.”
“I would like to be in a program with the seniors again because it was fun spending time with people you
wouldn’t normally see.”

Focus Groups
The focus groups were mainly used with the children in order to get more detailed feedback
about their learning experiences and their thoughts concerning seniors in the community. The children
were asked six questions relating to their perceptions of seniors pre and post program and to get
feedback for program improvements (the discussion questions can be found the appendix). From the
responses, the children were able to clearly articulate and provide examples of the impact seniors have
in our communities. For future program evaluation planning, it would be a good idea to meet with the
children prior to the workshops to capture their feelings about the seniors and ask them the same
questions after the workshops to more clearly see how the programs affected their feelings and
thoughts about the seniors in their community.
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Before Learning Across Ages














Grandparents are in Senior Homes
Their Experience is valuable
Lazy
Not as active as young people (watch T.V., play bingo all the time)
Wise
Boring
They like to bake and tell stories
They like to teach
They are slow learners
They are grumpy and complain a lot/seniors would be mean and bossy
Don’t like technology / didn’t care about phones and tablets/ wouldn’t know things like
Facebook and Youtube
Get tired Easily
Some are nice, some are not

After Learning Across Ages










funny
not all seniors are boring
very nice and give good advice
they had some interesting stories
teaching was beyond expectations
they are very talented
they are not that forgetful and are quick learners
some like technology and want to learn about Facebook and YouTube
some are active ‐ physically and socially

Major themes that ran through the children’s responses to the questions asked were that they thought
that the seniors were wise, knowledgeable, and had a lot of life experiences and stories to share with
the children. They said repeatedly that the seniors were fun, that they (the children) learned a lot of
new things, and that the seniors were nice and kind. Some mentioned that they didn’t realize how
smart and nice the seniors were prior to the program and they are less inclined to make jokes about
seniors because of this.
When asked about what improvements could be made to the workshops for future
intergenerational programming at MFRC, the children gave several suggestions. The suggestions
included:







More seniors involved in each workshop
More workshop classes per week (2 days a week rather than 1) – seniors also mentioned this
Longer class sessions (longer than an hour) –seniors also mentioned this
Alternating workshop sessions (one day poetry writing, one day drumming)
More snacks
Cooking classes, culturally‐relevant games
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Gender‐specific classes (senior women with girls, senior men with boys)
Children coming to the agency centre more often, rather the seniors coming to the school

Implementing most of these changes would be cost neutral and would require more advanced
planning between the school and the agency. Cost‐related changes including providing more snacks and
frequent transportation of children to the centre could be accommodated by allocating more of the
budget to these budget items.

Conclusion
Learning Across Ages, an intergenerational program piloted in the Malvern community,
intended to connect seniors and children in a collaborative setting where seniors could volunteer to pass
on their skills, teach children about their cultures, and foster positive attitudes towards older adults in
the community. The program was successful in achieving these outcomes, as well as providing an
opportunity for seniors themselves to gain new skills and gain a better understanding of the youth in the
community in which they live. Through this program, new partnerships were created between
community serving organizations, schools, and community networks that will continue long after the
culmination of the project. Moreover, important lessons were learned about how to successfully plan
and implement an intergenerational program that other agencies, schools, seniors organizations, and
seniors residences can use when creating a program like Learning Across Ages for their communities.
This program will have lasting impacts in the community where children will carry on their new and
positive attitudes towards seniors into the future, sharing their thoughts and positive actions toward
seniors with their peers to further establish an age‐friendly community in Malvern. It is our hope that
this guide will assist you in accomplishing the same in your community.
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Special Thank You
Malvern Family Resource Centre would like to thank our funder, the Ontario Ministry of Seniors
Affairs, for giving us the opportunity to pilot this project in our community.
Malvern Family Resource Centre would like to thank Grey Owl Junior Public School for their
participation and support in this project.
Malvern Family Resource Centre would also like to thank all the older adult volunteers who
dedicated their time and shared their knowledge to make this project a success.
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Appendix A: Curriculum Template
Workshop Description

Overall Workshop Goals

Description of Instructors and Instructor Groundwork

Class Outline
Class

Topics and/or Activity

Materials Needed

Teaching Techniques

Best Practices
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Appendix B: Poetry Writing Curriculum
Workshop Description
The poetry writing workshop will consist of 4 class sessions, were seniors will teach children the
art of poetry writing as a tool to express feelings, relieve stress, and for conflict resolution. In these four
weeks, students will become familiar with specific types of poetry styles along with fundamental poetry
writing rules. By the end of the workshop, the class will compile a master poetry booklet, filled with the
class’s favourite poems and illustrations from the class.

Overall Workshop Goals
After the classes in this workshop, students will be able to:





Identify and write different styles of poetry (e.g. free writing, formed poetry, limericks,
cinquain)
Edit their own poetry and title them
Draw illustrations for their own poetry
Assemble a class booklet for their poetry

Description of Instructors and Instructor Groundwork
At least two lead volunteers to prepare content for the workshops and 3 additional older adult
volunteers to support the class. Instructors will design and develop the content and the delivery process.
They will share the content with lead stakeholders (the school and partnering agency) and finalize class
material. They will prepare each other and staff by participating in several planning sessions prior to the
workshops and follow‐up sessions throughout the implementation process.

Class Outline
Class
Class 1

Topics and/or Activities
1. Introduction and ice‐breaker
(What is poetry ‐ class
discussion)
2. Short poem demonstration
3. Brainstorming
4. Basic rules of poetry writing‐
lesson
5. Free poetry writing
6. Room roaming
7. Class sharing and feedback
8. Hand in poems to volunteers
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to review and to provide
feedback
1. Limericks ‐ lesson
2. Brainstorming – discussion of
possible topics, choose a topic
3. Write a limerick ‐ write and
edit
4. Class sharing and feedback
5. Hand in poems to volunteers
to review and provide feedback
on last class poems
1. Cinquains ‐ lesson
2. Brainstorming
3. Write a cinquain – write and
edit poem
4. Class sharing and feedback
5. Start illustrations and graphics
for poems already written
6. Hand in poems to volunteers
to review and provide feedback
on last class poems
1. Free Verse Poems ‐ lesson
2. Brainstorming – discuss and
identify theme for poem
3. Write a free verse poem
4. Hand in poems to volunteers
to review and provide feedback
on last class poems
5. Brainstorm name for class
poetry booklet

Class 2

Class 3

Class 4

Students will able to:
‐define and recognize a limerick
‐write and edit a Limerick

Students will be able to:
‐define and recognize a cinquain
‐write and edit a cinquain
‐connect illustrations to poem
created

Students will be able to:
‐write and edit a free verse
poem

Materials Needed
1.
2.
3.
4.

Samples of different styles of poetry
Poetry books (for cover page, title and illustration examples)
Paper/booklets and pens/pencils
Chalk board/white board/flip chart and chalk/white board markers, thick permanent markers

Teaching Techniques
Ice Breakers: Instructors introduce themselves and engage students in an activity that draws attention
to the topic that class and stimulates participation. E.g. choosing students to read poems out loud
Discussion Time: Describe the overall objective of the workshop to the participants and then the topic of
the day along with its learning outcomes.
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Brainstorming: Instructor facilitates thinking on a focused topic by asking different provoking questions
to the participants and generates new ideas around the topic. Those ideas will help participants to
formulate their own poems.
Demonstration: Demonstrate the way of doing the activity so that participants can understand the
process.
Group Activities: Instructors do the activity on the board with the participants by asking ‘what should
come next?’ to promote engagement
Individual Activities: Participants do the same activity on their own with their chosen topic.
Class Presentations: Participants read their own poems in front of the class to share ideas, build
confidence, and provide incentive to engage in the activities
Ongoing Assessment and Feedback: Instructors provide positive feedback where necessary when
participants read their poems and after collecting poems providing written feedback

Best Practices
A great way to start any workshop is by making clear introductions of the volunteers, where
they can tell the students about themselves and their interest in poetry writing. If the instructors have
their own poetry writing samples, it would be great to share some pieces with the children as an
icebreaker. One of the volunteers read some poems from a book of poetry he compiled to show the
children that anyone can write poetry.
It is ideal to create activities that bring out the inner thoughts of the children and activities that
children have an inherent interest in so that they stay engaged throughout the learning process. In this
workshop, children were asked about their interests (what do you want to write about? Why do you like
this?) so the children could write about topics that they liked. The volunteers asked as many children as
they could so the children felt part of the class.
The volunteers encouraged the students to walk around the classroom and share their work
with others. They also provided constant, positive and constructive feedback. It is important to expose
the children to the work of their peers in a workshop like this help the children form ideas and build
relationships with their classmates. Positive feedback builds the children’s confidence and motivates
them while constructive feedback does not offend them but rather builds on a good foundation of work
they have already accomplished.
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Appendix C: Promotion & Forms
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GOH DOWN AH MANUEL ROAD
VERSE 1:
GOH DUNG AH MANUEL ROAD (GALANG BWOY)
FI GO BRUK ROCKSTONE (GALANG BWOY)
GOH DUNG AH MANUEL ROAD (GALANG BWOY)
FI GO BRUK ROCKSTONE (GALANG BWOY)
BRUK DEM ONE BY ONE (GALANG BWOY)
BRUK DEM TWO BY TWO (GALANG BWOY)
BRUK DEM THREE BY THREE (GALANG BWOY)
BRUK DEM FOUR BY FOUR (GALANG BWOY)
BRUK DEM FIVE BY FIVE (GALANG BWOY)
FINGER MASH NUH CRYGALANG BWOY
MEMBA PALY WE AH PLAY (GALANG BWOY)
VERSE 2:
GOH DUNG AH MANUEL ROAD (GALANG BWOY)
FI GO BRUK ROCKSTONE (GALANG BWOY)
GOH DUNG AH MANUEL ROAD (GALANG BWOY)
FI GO BRUK ROCKSTONE (GALANG BWOY)
BRUK DEM ONE BY ONE (GALANG BWOY)
BRUK DEM TWO BY TWO (GALANG BWOY)
BRUK DEM THREE BY THREE (GALANG BWOY)
BRUK DEM FOUR BY FOUR (GALANG BWOY)
BRUK DEM FIVE BY FIVE (GALANG BWOY)
FINGER MASH NUH CRYGALANG BWOY
MEMBA PALY WE AH PLAY (GALANG BWOY)
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Appendix D: Folk Singing Lyrics
Linstead Market - Folk Song
I carry mi ackee, go a Linstead Market
Not a quattie worth sell
I carry me ackee, go a Linstead Market
Not a quattie worth sell.
Chorus:
Lawd what a night, not a bite
What a Saturday night
Lawd what a night not a bite
What a Saturday night.
Everybody come feel up, feel up
Not a quattie worth sell
Everybody come feel up, feel up
Not a quattie worth sell.
(Chorus)
Do mi mommy nuh beat mi kill mi
Sake (take) a Merry-go-round
Do mi mommy don't beat me kill
Sake a Merry-go-round.
(Chorus)
All di pickney dem a linga linga
Fi weh dem mumma no bring
All di pickney dem a linga linga
Fi weh dem mumma no bring.
Lawd, what a night, not a bite
What a Saturday night
Lawd, what a night, not a bite
How di pickney gwine feed?
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Appendix E: Reading Tips & Strategies
Reading Tips & Strategies
1. How do I introduce a new book to the child?

Encourage the child to discuss the cover of the storybook by using picture clues
and the title of the story.

“What might the story be about?”
“Why do you think that?”

2.

How can I spark the child’s interest in reading the book?

Prior to reading the text, help students make connections to their knowledge,
experiences and other books. This can be done by taking a “picture walk” with the
child through the text. Go through the book page by page using the illustrations to
help them understand the story and determine what will/might happen. Encourage
the child to look at the characters’ expressions and other picture clues to predict
what will happen.
“What do you see?”
“What makes you think they’re sad (or mad or happy)?”
“Why do you think they’re _________?”
“Tell me how you got that idea.”
“Do you have any experience with ___________?”
“What do you think is happening?”
“What do you think will happen next?”
“We are almost at the end of the book. How will the story end?
“What are you curious to know more about in the story?”
“Tell me what made you think that.”
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How do I help the child get started reading the text?

To get a child started, sometimes it is advisable to “echo read” with the child. This
means you read a short passage, and the child reads it back to you. This strategy is
useful with those children who do not have the confidence to start a story
independently.

4. How do I help an emergent reader connect that what is being read to what is
printed?

Encourage finger pointing with the beginning reader. This strategy allows the child
to make the connection that what is being read is what is printed on the page.

5.

How do I encourage the child to use expression and animation when reading?

Encourage the use of intonation and punctuation to guide reading. For example, the
voice drops and pauses at the end of the sentence when reading aloud. If this is not
evident when the child is reading, model by reading a passage out loud and ask the
child to “echo” it back to you.

6.

What do I do if the child encounters an unfamiliar word?

As the child starts to read, and encounters an unfamiliar word, give the child a
“wait period” to see if any strategies are used.

7.

What if the child continues to struggle with the word?
If the child appears to struggle with the word:

A. Give the unknown word to maintain the fluency of the story (too many
interruptions cause the child to forget what the story is all about).
OR
B. Ask the child to “skip” the word, read on (finishing the sentence or
passage) and then return back to the unknown word. You can say,
“What word would make sense here?” “Look at the first letter. What
sound does it make?” “What could the word be?”
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What if the child is having difficulty with multiple words?

If the child is having difficulty with more than one in five words within the story,
this an indication that the text is too difficult and should be changed.

9.

How can I help the child understand the meaning of the text?

Encourage the child to use the pictures in the text as a clue when reading. You
could also ask the child to reread to make sense of what has been read.

10.

How do I effectively praise the child for successes?

Bring the child’s attention to a success in mastering a previous difficulty and ask
what strategy was used and why it was the right strategy to use. You could say, “I
like the way you worked that out. Please read it again.”

Be specific and show the student the exact words and page you are praising.
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Appendix F: Volunteer Information Card
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Appendix G: Evaluation
Learning Across Ages Feedback Form
Thank you for taking part in the Learning Across Ages program. Please take a moment to fill out the following
anonymous survey and return it to the facilitator. Your honest answers will help MFRC better understand the
program’s impact and what can be improved upon for similar programming in the future.

PROGRAM IMPACTS FOR OLDER ADULTS
1. I left my house more often than usual because of participating in this program.
☐ Agree

☐ Disagree

☐ I Don’t Know

2. I interacted with people (children or adults) more than usual because of participating in this
program.
☐ Agree

☐ Disagree

☐ I Don’t Know

3. I feel more positive and happy after participating in this program.
☐ Agree

☐ Disagree

☐ I Don’t Know

4. I used my skills, knowledge and/or talents in this program.
☐ Agree

☐ Disagree

☐ I Don’t Know

5. I am more confident in general after participating in this program.
☐ Agree

☐ Disagree

☐ I Don’t Know

6. I practiced my leadership skills in this program.
☐ Agree

☐ Disagree

☐ I Don’t Know

7. This program provided me with more opportunities to volunteer in my community.
☐ Agree

☐ Disagree

Page 36 of 40

☐ I Don’t Know

INTERGENERATIONAL PROGRAMMING

MALVERN FAMILY RESOURCE CENTRE

THE CHILDREN
8. After spending time with the children:
☐ I saw a positive change in how the ☐ I saw a negative change in how
children interacted with us over time. the children interacted
with us over time.

☐ I saw no change in
how the children
interacted with us
over time.

Please explain your response to this question if you saw a change:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________
9. Do you feel any different about children after participating in this program?
☐ Yes

☐ No

☐ I Don’t Know

Please explain if you feel different about children:
______________________________________________________________________________
______________________________________________________________________________
___________________________________________________________
10. After spending time with the children, do you think they have respect for seniors?
☐ Yes

☐ No

☐ I Don’t Know

GENERAL PROGRAM FEEDBACK
11. What did you like about the program?
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12. What did you dislike about the program and what would you change about it?

13. I learned something in this program.
☐ Agree

☐ Disagree

☐ I Don’t Know

If you agreed, please briefly explain what you learned:

14. Please include any comments or suggestions that you’d like to share.
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Learning Across Ages Questionnaire
Children’s Survey

We want to hear what you thought of the programs you have had with the
seniors in the community.

1. What did you learn from the classes (drumming, poetry, and/or folk singing)?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________

2. What was your favorite part of this program?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________

3. Do you have someone in your life that is older, a grandma or a grandpa?

Yes or No

(circle one).

4. Would you like to be in a program with seniors again?

Yes or No

(circle one).

Please tell us why or why not:
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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Learning Across Ages: Focus Group Questions
Discussion Questions for the children:
1.

What did you think about seniors before this program versus after the program?

2.

Why are seniors important to our neighborhood and community?

3.

What has this program taught you about respecting seniors?

4.

What is an example of a positive experience you had working with our seniors?

5.

What would be something you may change for next time?

6.

Did you like the opportunity to work with our community seniors on this project? Why or why
not?

Prompt: Why do you think it was important to include the seniors in this program?

Questions Specifically for the Intergenerational Tablet Class ‐ Questions for the Seniors:
1.

How did you feel about the age difference?

2.

What did you like about being taught by children?

3.

What would you like done differently if the program was offered again?

4.

What would you like to learn in future classes?

5.

(For children): Describe your experience teaching the seniors in this program?
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